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(1) Some people think that good teachers are born that way. Outstanding teachers

sometimes seem to have a magic, a charisma, that mere mortals could never hope to
achieve. Yet research has begun to identify the specific behaviors and skills that make
up the “magic” teacher. An outstanding teacher does nothing that any other teacher
cannot also do—it is just a question of knowing the principles of effective teaching
and how to apply them. Take one small example: In a high school history class, two
students in the back of the class are whispering to each other, and they are not

discussing the Treaty of Paris! The teacher slowly walks toward them without looking,
6



continuing his lesson as he walks. The students stop whispering and pay attention. If
you didn’t know what to look for, you might miss this brief but critical interchange
and believe that the teacher just has a way with students, a knack for keeping their
attention. But the teacher is simply applying principles of classroom management that
anyone could learn: maintain momentum in the lesson, deal with behavior problems
by using the mildest intervention that will work, and resolve minor problems before
they become major ones. When Jaime Escalante gave the example of digging a hole
to illustrate the concepts of positive and negative numbers, he was also applying
several important principles of educational psychology: make abstract ideas concrete
by using many examples, relate the content of instruction to the students’ background,

state rules, give examples, and then restate rules. (Para.9, Text A, Unit 1)

(2) There is considerable evidence that assessment is a powerful process for
enhancing learning. Black and William synthesized over 250 studies linking
assessment and learning, and found that the intentional use of assessment in the
classroom to promote learning improved student achievement. Increasing the amount
of time on assessment, however, does not necessarily enhance learning. Rather, when
teachers use classroom assessment to become aware of the knowledge, skills, and
beliefs that their students bring to a learning task, use this knowledge as a starting
point for new instruction, and monitor students’ changing perceptions as instruction

proceeds, classroom assessment promotes learning. (Para.10, Text A, Unit 8)

(3) Does a broad, idealistic, liberating education also prepare a person to be valuable
to a company? Many business leaders say it does. They argue that the job market has
changed. Workers no longer stay at one company doing the same job until retirement.
Technology drives change at such a pace that in less than five years, most facts
college students learn are out of date. Business recruiters are looking for graduates
who are inventive and flexible enough to learn new skills. Many students and parents
worry about the short-term: preparing for the first real job. Most corporate executives,

however, value an education that prepares one for a lifetime of imaginative and
7



productive work. Indeed, business leaders know that survival in today’s unstable job
market depends upon the intellectual discipline that only a liberal education can offer.

(Para.6, Text A, Unit 9)

(4) Multiple entry points have two important additional advantages. First, by
approaching a topic in more than one way, one reaches more students. Some students
learn better through narration, some through works of art. Some might learn science
better through quantitative entry points, and poetry better through foundational entry
points. Second, the use of multiple entry points is the best way to convey what it is
like to have expert knowledge. An expert is an individual who can think about his or
her area of expertise in multiple ways—verbal description, graphic sketches,
behavioral embodiment, humorous renditions, and so on. In encountering different
representations of the key ideas, and in having the opportunity to think about these
ideas in multiple ways, the student partakes of the heady atmosphere of the expert.

(Para.15, Text A, Unit 10)
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During the course of their schooling, youngsters enter into separate

apprenticeships with a number of these adults. Each apprenticeship group consists
of students of different ages and varying degrees of expertise in the domain or

discipline. As part of the apprenticeship, the child is drawn into the use of various

literacies—numerical and computer languages when enrolled with the computer

programmer, reading manuals with the bicycle workers, Japanese language while

interacting with the Japanese family, preparation of wall labels with the exhibition

designers. The student’s apprenticeships deliberately encompass a range of
pursuits, including artistic activities, activities requiring exercise and dexterity,
and activities of a more scholarly bent. In the aggregate, these activities
incorporate the basic literacies required in the culture—reading and writing in the
dominant language or languages, mathematical and computational operations, and

skill in the notations used in the various vocational or a vocational pursuits.
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Abstract 1

The Generic Structure and Linguistic Patterns Used to Express Thanks

This article explores the importance of this genre and examines the generic structure and linguistic
patterns used to express thanks. The study is based on analyses of the acknowledgements
accompanying 240 Masters and PhD dissertations in six academic disciplines written by students
at five Hong Kong universities, and on interviews with postgraduate writers. The results confirm
the importance of this genre, with around 90% of the texts containing this section and some 1,400
separate acts of acknowledgement. The analysis also shows that PhD students, particularly those
in the “soft” sciences, tended to construct generically more complex acknowledgements with a
greater variety of patterns. Based on the findings, the authors suggest that teachers assist their
students by raising their awareness of the ways they can structure their acknowledgements to
promote a competent academic identity.

Key words: generic structure, linguistic pattern, acknowledgement, PhD dissertation

14



Abstract 2
The Investigation of Disciplinary Culture in Student Writing

Success in higher education depends on students’ ability to meet the writing requirements of their
chosen courses. While research into professional academic discourse suggests that it may reflect
differences in disciplinary culture and epistemology, there has been relatively little investigation of
disciplinary culture in student writing. This study examines whether students’ writing style may
vary according to their disciplinary background. Students from an “arts” background were found
to achieve significantly higher grades than those from a “science” background. The results support
the hypothesis that students’ writing is shaped by their disciplinary background, suggesting that
success in writing for one course may be affected by writing experience in previous courses.

Key words: higher education, student writing, disciplinary background
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